
1 | P a g e

ST CHRISTOPHER’S SCHOOL SEND and Able
Gifted and talented POLICY

(incl. EYFS)
2018-19

To be reviewed in Sept 2019



2 | P a g e

Contents

1. SEND Policy
2. Gifted and Talented Policy

POLICY FOR Special Educational Needs and Disability

1 Introduction

1.1 By SEND we mean “Special Educational Needs and Disability” in relation to any
enrolled children requiring additional academic and / or physical support. This
policy aims to provide an overview of our developing SEND provision and
philosophy (see Aims).

1.2 This School provides a broad and balanced curriculum for all children. The
curriculum is our starting point for planning that meets the specific needs of
individuals and groups of children. When planning, teachers set suitable learning
challenges and respond to children's diverse learning needs. Some children have
barriers to learning that mean they have special needs and require particular
action by the School.

1.3 All staff take account of any SEND requirements and make provision, where
necessary, to support individuals or groups of children and thus enable them to
participate effectively in curriculum and assessment activities. Such children may
need additional help or different help from that given to other children of the same
age.

1.4 Children may have special educational needs either throughout or at any time
during their school career. This policy ensures that curriculum planning and
assessment for children with special educational needs takes account of the type
and extent of the difficulty experienced by the child.

1.5 The Equality Act 2010 identifies the fact that some children with disabilities may
have learning difficulties that call for special educational provision. However, not all
children defined as disabled will require this provision. A child with asthma or
diabetes, for example, may not have special educational needs, but may still have
rights under the Disability Discrimination Act. We assess each child as required, and
make the appropriate provision, based on their identified needs and within the
school’s available resources and infrastructure.

2 Aims and objectives

2.1 The aims and objectives of this policy are:

 to create an environment that meets the special educational needs of each
child;

 to ensure that the special educational needs of children are identified,
assessed and provided for;

 to identify the School’s SENDCO (Special Educational Needs and Disabilities
Coordinator, sometimes referred to as the Additional Needs Coordinator);

 to make clear the expectations of all partners in the process;
 to identify the roles and responsibilities of staff in providing for children's special

educational needs;
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 to enable all children to have full access to all elements of the School
curriculum;

 to ensure that parents or carers are able to play their part in supporting their
child's education;

 to ensure that our children have a voice in this process.

3 Educational inclusion

3.1 In our school, we aim to offer excellence and choice to all our children, whatever
their ability or needs. We have high expectations of all our children. We aim to
achieve this through the removal of barriers to learning, and participation. We want
all our children to feel that they are a valued part of our school community.
Through appropriate curricular provision, we respect the fact that children:

 have different educational and behavioural needs and aspirations;
 require different strategies for learning;
 acquire, assimilate and communicate information at different rates;
 need a range of different teaching approaches and experiences.

3.2 Staff respond to children's needs by:

 providing support for children who need help with communication, language
and literacy;

 planning to develop children's understanding through the use of all their senses
and of varied experiences;

 planning for children's full participation in learning, and in physical and
practical activities;

 helping children to manage their behaviour and to take part in learning
effectively and safely;

 helping individuals to manage their emotions, particularly trauma or stress, and
to take part in learning;

 consulting with and receiving guidance from the SENDCO.

3.3 EYFS

 Each child’s ability is assessed by the child’s key person in relation to that child’s
targets in 7 areas of EYFS Learning.   External expert opinion may be requested in
the form of an assessment report.

 Parents will know the Key person’s name and their role.
 When assessing communication, language and literacy skills, practitioners must

assess children’s skills in English.
 In drawing up and Individual Education Plan, the key person and SENDCO will

ensure that  children have sufficient opportunities to learn and reach a good
standard in English language in preparation for Year 1.

4 Special Educational Needs and Disability

4.1 Children with special educational needs have learning difficulties that call for
special provision to be made. All children may have special needs at some time in
their lives. Children have a learning difficulty if:

 they have significantly greater difficulty in learning than the majority of children
of the same age;

 they have a disability which prevents or hinders them from making use of the
educational facilities that are provided for other children of the same age.
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4.2 Many of the children who join us have already been in early education. In many
cases, children join us with their needs already assessed. All children are assessed
when they enter the School, and on an ongoing basis, so that we can build upon
their prior learning. We use this information to provide starting points for the
development of an appropriate curriculum for all the children.

4.3 If our assessments show that a child may have a learning difficulty, we use a range
of strategies that make full use of all available classroom and school resources. The
child's class teacher will offer interventions that are different from or in addition to
those provided as part of the School's usual working practices. The class teacher will
keep parents or carers informed and draw upon them for additional information.
The Special Educational Needs Coordinator (SENDCO), if not already involved, will
become involved if the teacher and parents/carers feel that the child would
benefit from further support. The SENDCO will then take the lead in further
assessments of the child's needs.

4.4 In cases where a child has a statutory Educational Health Care Plan will record, in
the Education Health Care Plan (EHCP), particulars of the case and the strategies
used to support the child.

4.5 To better involve pupils in their own support program a pupil profile or ”Passport” will
summarize the EHCP or summarise the needs of a child who does not have an
EHCP but still requires Special support.   The ‘Passport’ is comprised of an overview
sheet, reviewed once a year which sets out:

 The main areas of SEND need

 What teachers may observe as a result of this need

 An overview of how to support the child

The ‘Pupil Passport’ also includes two-three Individual Education Plans.  These will
include the short-term targets set for the child. It will also indicate the planned
outcomes and the date for the plan to be reviewed. In most cases, this review will
take place once a term, or at least twice per year. The review will involve both
teacher, parent, SENDCO and (where appropriate) the student. The Passport
allows for the child’s input so as to generate self-awareness and ownership of
targets and achievements. It is phase-specific (i.e. for KS1 and KS2). However, this
input may take place outside the formal teacher/parent meeting.

4.5 If the assessment / review identifies that support is needed from outside services, we
will consult parents/carers prior to any support being actioned. The new strategies
in the EHCP and Passport will, wherever possible, be implemented within the child's
normal classroom setting.

4.6 In our school, the SENDCO is Mrs L Gibson SENDCO:

 manages the day-to-day operation of the policy
 co-ordinates the provision for and manages the responses to children's special

needs
 supports and advises colleagues
 oversees the records of all children with special educational needs
 acts as the link with parents and carers
 acts as the link with external agencies and other support agencies
 monitors and evaluates the special educational needs provision, and reports

to the Head Teacher
 manages a range of resources, both human and material, to enable

appropriate provision to be made for children with special educational needs
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 contributes to the professional development of all staff

5 The role of the Head Teacher

5.1 The Head Teacher has due regard to the Code of Practice (2015) when carrying
out its duties toward all children with special educational needs.

5.2 The Head Teacher does his/her best to secure the necessary provision for any child
identified as having special educational needs. The Head Teacher ensures that all
teachers are aware of the importance of providing for these children. The Head
Teacher ensures that parents or carers are notified of any decision by the school
that SEND provision is to be made for their child.

6 Allocation of resources

6.1 The SENDCO is responsible for the operational management of the specified and
agreed resourcing for special needs provision within the school, including the
provision for children with statements of special educational needs.

7 Assessment

7.1 Early identification is vital. The class teacher informs the parents or carers at the
earliest opportunity to alert them to concerns and enlist their active help and
participation.

7.2 The class teacher and the SENDCO assess and monitor the children's progress in line
with existing school practices. This is an ongoing process.

7.3 The SENDCO works closely with parents/carers and teachers to plan an appropriate
programme of support.

7.4 The assessment of children reflects as far as possible their participation in the whole
curriculum of the school. The class teacher and the SENDCO can break down the
assessment into smaller steps in order to aid progress and provide detailed and
accurate indicators.

8 Access to the Curriculum

8.1 All children have an entitlement to a broad and balanced curriculum, which is
differentiated to enable them to:

 understand the relevance and purpose of learning activities
 experience levels of understanding and rates of progress that bring feelings of

success and achievement

8.2 Teachers use a range of strategies to meet children's special educational needs.
Lessons have clear learning objectives; we differentiate work appropriately, and we
use assessment to inform the next stage of learning.

8.3 The Pupil Passport and its constituent IEPs are used to agree termly targets with the
child and his/her parents and provide an overview of the step-by-step /scaffolding
support the school provides. By breaking down the existing levels of attainment into
finely graded steps and targets, we ensure that children experience success.

8.4 We support children in a manner that acknowledges their entitlement to share the
same learning experiences that their peers enjoy. Wherever possible, we do not
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withdraw children from the classroom. There are times, however, when to maximise
learning, we ask the children to work in small groups or in a one-to-one situation
outside the classroom with the Support Teacher.

9 Partnership with parents and carers

9.1 The school works closely with parents and carers in the support of those children
with special educational needs. We encourage an active partnership through an
ongoing dialogue with parents and carers. The home–school agreement is central
to this. Parents and carers have much to contribute to our support for children with
special educational needs.

9.2 We have regular meetings each term to share the progress of special needs
children with their parents or carers. We inform the parents/carers of any outside
intervention, and we share the process of decision-making by providing clear
information relating to the education of children with special educational needs.

9.3 Where we feel a child would benefit from additional support we consult with
parents and outline our assessment findings. Education Health Care Plans and Pupil
Passports we seek to agree with parents. We believe that St Christopher’s School
has a responsibility to all pupils and will make its own adaptations even in the event
that a parent is unwilling or unable to discuss their child’s identified additional
needs. Naturally we seek to work in harmony with parents and make adjustments
also on the basis of feedback related to their own child.

10 Child participation

10.1 In our school, we encourage children to take responsibility and to make decisions.
This is part of the culture of our school and relates to children of all ages. The work in
the Foundation Stage recognises the importance of children developing social as
well as educational skills.

10.2 Children are involved at an appropriate level in setting targets in their Passport and
in the six month review meetings. Children are encouraged to make judgements
about their own performance against their Passport targets. We recognise success
here as we do in any other aspect of school life.

11 Monitoring and review

11.1 The SENDCO monitors the movement of children within the SEND system in school.
The SENDCO provides staff and the Proprietor with regular summaries of the impact
of the policy on the practice of the school.

11.2 The SENDCO is involved in supporting teachers involved in drawing up EHCPs and
Passports for children.

11.3 The Proprietor reviews this policy annually and considers any amendments in the
light of the annual review findings.

_______________________________________________________________________________________.

Signed by Amit Mehta Proprietor
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2. POLICY FOR ABLE, GIFTED AND TALENTED STUDENTS
Incl EYFS

Statement of philosophy

At St Christopher’s School, we are committed to providing an environment that
encourages all children to maximise their potential – and this includes our more able
children. Education in our school must provide for children of all abilities. We also aim to
help our pupils to develop their personalities. Able pupils deserve an education that
encourages and motivates them to achieve their full potential, learning at a pace that is
appropriate to them within the moral, social and cultural framework of our school.
We want our pupils to

 Know
 Understand how
 To be a risk taker and to enhance their confidence and abilities
 To be a thinker
 To be able to explain how

This policy is also linked to the Teaching for Learning policy, Assessment policy, SEND
policy and the EAL policy.

The More Able and Talented pupils benefit from pacy, purposeful classrooms where
teaching is personalised, inspirational and fun.
“Effective provision for GT children in primary school” May 2008

Principles
In making provision for very able children SCS recognises that:
All children have the right to have a challenging and appropriate education, if pupils
have abilities beyond the large majority of their peer group, they need a curriculum that
goes beyond the standard curriculum.

Aims
At our School we aim to raise expectations for all pupils
We have high expectations of all our pupils
We place an emphasis on self-reliance and independence for all our pupils
We ensure our teaching is purposeful, challenging for all pupils at their own level
We ensure that pupils are encouraged to stretch their capabilities to their highest level
We foster and encourage pupils in their specific talents and skills
At St Christopher’s School we are concerned for our pupil’s social and emotional growth
as well as their intellectual advancement

Definition
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Able pupils are quick to understand and apply their knowledge and skills in creative and
original ways. (DFEE LGNT 2000).  Their attainment may vary across the curriculum.

To be regarded as more able and talented at St Christopher’s School, is to demonstrate a
significantly higher level of ability and thinking than most children of the same age in one
or more areas of the curriculum, or, in any of the following:

 Physical talent
 Artistic talent
 High intelligence
 Creativity
 Leadership
 Mechanical ingenuity

(Eric Ogilvie 1973)

It is worth remembering that children can be:

 High achievers in only one area
 Of high ability but with low motivation or behavioural problems
 Good ‘all rounders’
 Of good verbal ability but with poor writing skills
 Very able but with a short attention span
 Very able but with poor social skills
 Keen to disguise their ability
 Have generic skills e.g. good memory, commitment, inquisitiveness, powers of

observation, originality, general knowledge, quick thinking and leadership qualities.

Responsibility for More Able and Talented

At SCS all teachers are the teachers for the more able and talented
Extension work is usually carried out within the classroom using the skills and expertise of
the class and specialist teachers in their subject
Advice and coordination for the most able is usually the responsibility of the Head of
Department and the Director of Studies who will be able to support non-specialist
teachers in their classroom.

Teachers who believe there is a child who is gifted and talented in their class, should
refer the child to the SENDCo who will discuss a programme of support for that child
with the class teacher.

Able Gifted and Talented in EYFS

 Each child’s ability is assessed by the child’s key person in relation to that child’s
targets in 7 areas of EYFS Learning.   External expert opinion may be requested in
the form of an assessment report.

 The Key Person will liaise with the SENDCO and Headteacher over this assessment
and in discussion regarding any programme which would be set up to further
support the child.

 Parents will know the Key person’s name and their role.
 A programme will be set up which will take account of that child’s ability or gift and

this will be agreed with the parent and updated each term.

Strategies
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Whole School level:

 Prepare a curriculum which will meet the needs of all pupils but gives the more able
pupils the scope to fulfil their learning potential.

 Contact individual subject Heads of Department for advice
 Encourage independent learning
 Differentiate homework to reflect different levels of ability
 Be aware of the effects of gender, ethnicity, linguistic and social circumstances on

learning and achievement
 Maintain high expectations
 Use a rich variety of teaching and learning strategies
 Recognise and reward achievement
 Identify and agree characteristics which may indicate more able pupils

Good practice at classroom level:

 Combat under achievement and passive learning.
 Avoid repetition of work by establishing prior knowledge and understanding
 Provide motivating challenge to stimulate the ‘bright but lazy’ child
 Never assume that more able pupils are easier to teach!
 Use varied and flexible groupings
 Differentiate by task (including homework) – matching tasks to ability
 Extension – open ended questions and tasks to deepen understanding rather than

‘more of the same’
 Challenge – with older pupils introducing elements of competition and set

individual targets
 Promote problem solving and investigation activities – to develop reasoning and

logical thinking
 Encourage pupils to notice themselves and their peers showing these

characteristics

Out-of class Activities

 Encourage pupils to take advantage of  residential trips suitable for their age

Success Criteria
These will include

 Is the identification procedure operating?
 Is the range of enrichment activities being provided?
 Is the work of the classroom being differentiated to provide challenge

for all learners?
 Does the data for all key stages show evidence of exceptional

achievement?
Signed by Amit Mehta Proprietor

Appendix
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Name of Child ------------------------------- Date of Birth---------------

Subject strengths
(include assessment data, GOAL, NSI etc)

Generic skills
(memory, general knowledge, task
commitment, speed of thought,
inquisitiveness, imagination, originality,
powers of observation, ability to solve
problems, independence in learning…)

Particular interests

Social aspects
(Quality of relationships with adults, peers,
older pupils, younger pupils..)

Parental comments


